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A study was conducted to assess competencies fo:
empioyapility--preparing for, getting, Keeping, and advancing in a
job: where, in the public's opinion, such competencies shou.id be
taugat; and where they are actually learned. National su-veys of
samples of the general adult public, public school teachers, high
school seniors, and .employers were conducted. Ccmpetencies deziing
¥ith t:aditiezal job values and expectations were Pefééi?%i by the
four response groups as being pfed@mln ﬂfly the responsipility of the
home. Competencies relating to job ad..’ ement asd promstion were
ferceived to be primarily the r5590351b;L1ty Ot the work place. The
teaching of active worker behaviors concerning taking chacye of
oneself and getting ahead vWere assigned *to the work place znd the
schoocl, and the teaching of job search skills was seen as chiefly the
responsibi lltf of the school. Impc:tant findings suggest that ths
teaching of empldyability skills is perceived by the pibiic, and by
gJroups with vested interests in employability, as a shared
responsibility of the schools, the home, and the work place. Alisa,
where empioyability skills should be taught is not necessarily where

they are actually learned. For the most part, they ar: leirned on the
job. (Author/KC)
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FOREWORD

The National Center for Research in Vocational Education,

7ne Ohio State University, is continuing its programmatic
research into the nature and application of occupational
acaptability and transferable skills, a research program
sponsored by the National Institute of Education. This report is
one of a series that has been developed to aid educators in
preparing today's youth and adults for careers characterized by
change.

This study focused on answering questions concerning the
teaching c2 e?z;ayablllty skills. Findings that the
responsibility for teaching functional FQmpgtEﬂClES related to
workx and working are shared by the home, the school, and the

employer are obtained from a national survey conducted by the
ﬂaﬁlanaL Cénté? in smrlﬁg 497§ Thl* papet reports sigrificant

nal Center for Research in Vocational Education
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Se to the analysis of the study and review of the
gnltlan is e:p§CLally due to Jolaine Scholl for her
551 The helpful advi:e of Dr. Carter

t E;;cer from the National Institute of Education
. We also thank the external project reviewers--
Jones, Decision Research Corporation; Mr. Robert
consultant; and Dr. PRichard Ruff, The National

rch in Vocational Ed;catlén*”far their excellent
"iiana. Appreciation is also extended to Dr.
irector of the Occupational Adaptability and
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for emplovability--preparing for, getting,
an =in Byl 7 3 d for importance in
11 at wark. hhere, “in the public's opinion, such com-
s should be taught, and where they are actually learned,
sessed. HNational surveys o: samples of the general
E,, public school teachers, high school seniors, and
re ccnducted in a project sponsored by the Naticnal
Education at the National Center for Research in
Education, The Onio State University.
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: Compe-encies.dealing with traditional job values and ex-
pectations were perceived by the four response groups as being
predominately the responsibility of the home. Competencies re-
lating to job advancement and promotion were perceived to be
orimarily the respensibility of the work place. The teaching of
active worker behaviors cancerning taking charge of oneself and
getting ahead were assigned to the work place and the school, and
the teaching of job search skills was seen as :hlefly the re-
sponsibility of the school.

Important findings suggest that the teaching of employa-
pility sxills 1s perceived by the public, and by groups with
vested interests in employability, as a shared responsibility of
the schools, the home, and the work place. Also, where employa-
bility skills should be taught is not necessarily where they are
actually learned. For the most part, where they are learned is

on the job.
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As the worx force changes, as workers get older and jcbs g
’; as people change jobs at a faster rate, and as the natio
ses on youth employability, rtain questlons about
yvability need to be géﬂ“ﬁSSEQe What competencies are
clated with getting and keeping a job? How important are
for getting along in the world of work? Where do young
ble and people making mid-career changes acquire émaloyabLlltj
ills? Which competencies are best developed at home, in the
or on the job? 1Is there a basis for sharing the
p@ﬂs bility in teaching competencies related to work and
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general adult §qb11b, teachérs, students, and emgl@ye:s
concerning the teaching of employability skills :and competencies
in oSccupatlonal adaptapillity. The study, funded by the lational
Institute of Education at the National Center for Research in
Vocational Education, The Ohio State University, is part of the
Occupational Adaptability and Transferable Skills Program.
Investigated were competencies related to employability and to
good consumer practices.l This paper is a report of the
public's opinion, as well as that of teachers, students and
employers, on re5g3n31blllty for the teaching of emplayablllty
skllls at home, 1in school, and on the job.

THE SURVEY

Employability~-the ability to get, keep, and change
s=—-consists of a number of separate factors: Lasic skills,
k experience, work orientation, vocational skills, and job
search skills.? The survey that serves as the foundation {
his report sought to examin- the specific competencies involved
n employal " 1* A quest o.naire of thirty-nine ability items
.3 develop.d turough  search of literature, an examination of

»U
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- m o
]

l. Initial survey findings were reported in &« | . »>nal Center
publication hky S-iz, T -, and Ashley entitlec¢ runctional
“ompetencie: o dapting to the World of Work. An extensive
*featmént of tne data for consumer-related competencies is

[ 2d 1n a National Center report by Selz and Coleman
Eutltled In the Public's Opinion: Consumer Economic

Competencies for Schools. |

2. See 1980-1984 Area Plans for Youth Learning and Work, Program
on Teaching and Learning, NMNational Institute of Education, 1980,
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; kindergzarten tth;gh *”elgth graﬂe tea hers, eﬁélaversf

=lghteen- year -old high school students. Identical questions

asxed of each sample group for the thircty-nine competencies.

'ning responsibility for teaching, the first question asked

spondents where they thought the competency should be

The second, relating to actuality, asked where it was
learned.3 Response options for both questions were:

e, in school, on the job, or elsewhere. The third gquestion

ned the value or lmportance of the competency four doing
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well at work, and the response options were--do well, have some
problems, or have a great deal of difficulty.

Additi@ﬂal survey iﬁfarmat'@n, in:luéing competencies for

Sample Description

A random probability sample of 2,0% .5 elghtzen vears
of age and over in the continental United . ites who understand
< sKken English were interviewed at h~me by trained interviewers.
- : sample was proportional to the JMmericin population in terms
of demographic characteristics and geogrz.hic ~ ‘tribi:ticn.

Teachers and Students

A random sample of schools nationwide was drawn. Of the
schools contacted, 37 percent participated. Teachers in the
sample crossed kindergarten through twelfth grade levels and were
appointed by school personnel, as were classrooms of high school
seniors, to participate in this study. The survey questionnaires
were self-administering but otherwise identical to the adult
public interview form. Ir all, 1,752 st 'ants ar.] °78 teachers
were counted in survey r¢« ults,

3. Henceforth, in *his report, the first guestion is referred to
as should and the second, actual,
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Using the Standard Industrial Classification code, 200
places of employment were selected according to type of
business/industry, size of company, and geographlcal region
Respondents ware §5ggﬁnﬂel officers, managers or SuPEEvlSDIS, cr
business owners. The survey questionnaires were mailed to places
of employment, and 107 completed forms were returned.

SURVEY FINDINGS ‘

Data results in this repcrt are descriptive and report
quaﬁtitatlve differerces in responses. Presented first is an
overview of survey findings that shows the general pattern of
response. For the most part, however, survey results are
considered by data sets of competencies which are described later
in this section. -Significant differences are noted when such
notations add claricy to tne interpretation; technical points are
consigned to footnotes,

Overview GfﬁgpzyggiEindjngg

The average of how people responded to the different
response options for all thirty-nine competencies was comp-ted as
an overview depicting the pattern of response for both
responsibility and actuality of teaching and the perceived
importance of the competencies. These average-percent responses
are presented in tables 1 and 2, : '

.When the highest ranking choice on where competencies should
be taught 1is pinpointed,’ it is seen in table 1 that 40 percent of
the adult p@pulatlan chose "job," and 41 percent of the teachers
chose "school. Both students and employers split their choice
between "school" and "job."™ In every case, the percent response
for where competencies ‘were dctually learned is less than for
where they should be taught in reference to "home" and "school,"
but mare _than for where they should be taught in refere-.: to

"job."

Teachers were more likely than other graups to assign
responsibility for competencies to the school. Teachers and
s:udents were also more likely to think competencies are actually
learned in school than were the adult and employer grouns.
Employers, on the other hand, were most likely to think

competencies had been laafn@d at wark .
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RESPONSE ON RESPONSIBILITY :
JALITY 47 LFARNING COMPETENCIES

Groups_ VAQggséigngf __ Home S;hoal!ﬁth where Know  Total
Géneral Should | 22 27 40° 7 4. 100%
Public Actual 14 22 50 8 6 100%
Teachers £nould 23 41 30 6 0 100%

- Actual 11 . 31 48 10 0 100%

Studerts Should 24 35 31 1L "0 100%
' Actual _' 17 30 0 41 S 0 100%
Zmployers Should 24 35 35, 6 0 100%
- Actual A 12 21 56 Il 0 100%

Several conclusions can be drawn from these observations.
One is that the home and the school may not be attaining their
perceived responsibility for teaching competencies related to
employability. Another is that the responsibility for teaching
e*ﬁ*r*ablﬁ‘;g 'skills 1s not the sole responsibili:y of the work
place or of the school. The home, the school, and the work place
share EﬁngnSlblllty, and each has a role in prepar;ng youth for
the world of w@fk

As indicated by the relatively low percentages in the
Elsewhere column in table 1, few persons considered.it a viable
response option. For this reason, "elsewhere' responses are
omitted from subsequent data analyses,

The pattern of response concerning importance of the.’

competencies for the four respondent groups is shown in table 2.

TABLE 2
TOTAL PERCENT RESPONSE GN IMEORTANCE

Have some .Have a great Don't

Groups Do well problems deal of diff. Know Total
Ceneral Public 13 47 30 10 100%
Teachers 13 © 50 36 1 100%
Students ' 21 44 . 33 1 2 100%

- Employers 17 52 29 2 100%
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factors for the .general population on importance were formed in

The pesrcentages for the respondent groups suggest that one
have from sone problems to a great deal of difficulty at
£ one did not have employability skills and competencies.
ception 1s for students: 21 percent of the students
2d "apparently think peopls can do well without such skills.
‘An observation from this information is that all
competencies related to employability and occupational
adaptability on this survey are relatively important for 3joing

well at work. Although this list of competencies is not all-
inclusive, it provides a valid starting point for teachers,
parents, and employers concerned with teaching ani preparing

youth for successful employment.

mployabi

i
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Competency Sets

ity skills:

[ m
Iy

ucsd to
in

were re: ouyr

thirty-nine individual competencir-=

s of competencies, In the analysis, ccmpetencies

lDJaDlllgy and adaptability tended to cluster into
ni le sets having to do with accepting traditional jok

, es, ;hriuding using basic and vocational skills; advancing on

the job, 1ﬁ;lud1ﬁg abilities associated with work experience;

M

taking charge, Lﬂ“ludlﬂg work orientation behaviors; and finding
one's place, i1ncluding job search skills. The four sets are
named and described as follows,?2
~Set I. "Dcing what the man wants." These competencies
QEZtalﬁ to traditional job values and expectations and
clude the following:
Have a good work attitude
Follow rules and policies
4. Using responses 0f the general adult public on the importance

gquestion (khird survey question), a factor analysis with oblique
rotation resulted in four factors. The same four factors
essentially reappeared in factor’ analysis for the sample
subfiles. Thus, the items which contributed significantly to the
t

] ‘ﬂ]‘

competency sets.  These sets were used as the pattern for ,
grouping competencies; actual responses were used in subseguent
anaiyses; )

E. I am indebted .to the Technical Advisory Panel of the
Occupational Adaptability and Transferable Skills Program-=Dr.
Hlﬁh ‘Nickse, Dr. Decker Walker, Mr. John Crystal, and Mr. Robert

Stump--for the _descriptive -names given to the competency sets,



Follow job safety and health rules
Dress and act properly
¥ . Deal with pressures to get the job done
Get along-with-others—— — . -
, ; Work without supervision if necessary
i Deal with unexpected things that happen ’

Jse the tools and equipment a job calls for

Manage one's own time and activities

Get information about what is expected of you when
starting a new job

e Tell others what you are doing or want done

Use the reading, writing, and math skills the job

calls for : '

Set II. -"Getting yours." These competencies encompass

" behaviors relating to job advancement and. promotion,
A . knowing employee rlghta, and self-evaluation. They

are as follows:

Understand the extras or benefits foered at work
Understand wages and deduct;ans on one's paycheck
or stub
Figure out the cost Df uslng one's own car or
] public transpcftatlan in gegggﬁgsta and from
- - ' work
‘ Ask for a raise in salary
Decide how and when to leave a job for another job
_Use what one already knows to da 4 new or
different .job-
Get promatéd on the job
.Manage one's own time and activities
a : ) Learn new job skills tc get a different job or
) position
- Know when one's éwn work is b21ng done well
Be a member of a union or professional group
Know one's righté‘as an employee

‘Bet III. “Tgklngfcharge.“ Ccmpetencles on this set
relate to-active QghaVL@fs on the part~of the worker
and include - these fems .

Do things at work in a new way when one gets the
chance :
. Take chances that may result in rewards
* Get support from others to change thlngs that need
.changing on the ij
Figure.out a better way to’ get things done -
Persuade others. to one's way of thinking
- Be a membez of a union or professional graup
: K;Fw one's rights as an employee

L]




Use materials and the knowledge of other people to
develop one's job interests

Interview for different job positions when

. necessary

Know where to look for information about jobs one
has or would like to have

Tell others what you are doing or what you want
done

Set IV. "Finding your niche." This set is described
by job search skills and general job preparation
activities and include these items:

Hold a job that matches one's interests and
abilities _

Get a job for which cne has the training and
background

Know if one wants to own a business: or work for
someone else w ’

Know what kind of work one wants to do

Use reading, writing, and math skills the job
calls for : “

Knuw where to look for information about jobs one
has or would like to have

List job "interests, skills, and experiences for an
employer .

Interview for different job positions when
necessary

Fill out forms as required by law or by an
employer

Do parts-of the job one may not like to do

‘The competency sets described above are skills and abilities
encompassing employability. They are sets of competencies
(comprehensive yet not all-inclusive) that are associated with
getting and keeping jobs. They are abilities--as well as
knowledge and attitudes—-that are the responsibility of the home,
the school, and the work place to teach.

Summary Results’for the Competency Sets

Presented in this section are survey findings by competency
set relating to responsibility (defined as where competencies
" should be taught), actuality (where they are learned), and
importance (how-well one could do without the competency).
Considered germane to this report and included in the discussion
are teachers' perceptions of competencies that should be taught
.in school and employers' opinions of employability competencies
important to doing well at work.

|-
g,
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Shared Responsibility

A count of the number of competencies in each Set of where
they should be taught and where they were actually learned
affords the overall pattern depicted below.

— Groups .
General
___Set Questions | Public  Teachers Students Employers
"Doing what Should Home Home Home Home
the man wants" Actual Job Job Job Job
."Getting Should Job Job ‘ Job ~ Job
yours" Actual Job Job Job Job
"Taking Should Job School School School
charge" Actual Job © Job Job Job
"Finding Should School School School School
your niche" Actual Job’ School School Job
- ’ /Job /Job

The overwhelming opinion of most respondents is that the
sets of campeténc;es are actually learned on the job. The only
exception to this is the view of teachers and students that ’
learning to find one%s niche is just as likely to happen in
school as on the job,

However, in one case, "Getting yours," the work place was .
seen as the place where people should be taught the competencies,
as well as where they actually learn them. The,K set of
competencies having to do with att;tudes, ;nterperscnal
relations, and self-managemen%, "Doing what the man wants," was
perceived as the home's resp;;s;b;l;ty, and the set involving
promotion and advancement, "Gpttlﬂg yours," as the work places'
As. far as being innovative, persuasive and taking risks to do a
better job, "Taking charge," the employers, students, and
teachers agreed that these competencies should be taught in
schcal. The general public saw them being taught on the jéb.
the gob and andlng the one for you, “Flndlng ycur nlche,“‘shauld.
be taught in school.

Based on this. finding are the following two points. First,
where some competencies should be taught is not where they are
actually learned. However, this survey does not allow for an
examination of interesting Juestions such as whether or not some
of the ccmpetengles really can be learned in particular settings
before one experlenCés the world of work.



Second, .and more clearly, the preparation for the world of
work s seen as a joint responsibility of those in the school, at
home, and on the job. All these have a vital role to play in
teaching the campetené;es needed for employability.

examlnat;on Gf the relat;ve strength of these preferencesi An
index that indicates this strength was calculated. 6 The index
has a maximum of ten. As seen in the following charts, seldom is
the index above five, indicating that the sense of responsibility
is dispersed across the response options of home, school, and
job. Note that the preceding chart presents the predominant
preference within each competency set. A closer examination
‘reveals differences among the three groups of respondents that

- may have an impact on how these groups might view themselves as
working together.

Set I.. "Doing what the man wants"

, Groups —

General o o o ‘

Questions Locations Public__ Stu idents _ Teachers Employers
1 Home 3.8 3.6 4.2 4.3
Should 2 School 2.2 2.9 3.3 2.8
' 3 Job 3.3 2.7 2.2 2.8
1 Home 2.7 2.6 2.0 2.3
Actual 2 School 2.2 3.0 3.5 2.1
3 Job 4.2 3.5 3.8 5.2

This chart shows the unanimous opinion that home is the
first choice as the place where these competencies should be
taught. The second choice, however, differs. 'The general public
says on the job; teachers and students say in school; and
employers are evenlyvsplit between school and job. '

Where competencies on traditional job values should be
taught appears unanimously to be the home. The second choice
differs for"each group--the general public says on the job,.
students and employers are divided between school and job, and
teachers say in school. On the job is where mast of these
competencies are actually learned. :

6. The average number of competencies per set that respondents
thought should be taught at home was computed. -This computation
was repeated for all locations on both questjons. The index was
derived in this way: mean divided by the number of items per set
times ten. ‘
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While all ygroups think the home 1i. sleeting its perceived
responsibility (as.indicated by the low index score in the
actual-homne row), teachers are more likely than the others to
think that the school is perhaps attending to what is not
occurring in the home. Since this competency set was perceived
by all groups as very important to doing well at work, it may
well be that the schoel can aid in or pick up on the development
of good work attitudes, learning to dress and act properly, and
skills in getting along with others. :

In reference to actually learned at school responses, the
difference between scores for students (3.0) and employers (2.1)
may indicate that students think they have more employability
3kills than employers give them credit for. This difference in
perception (while understandable) may well be an impediment to
the hiring of youth for responsible jobs.

Set II. "Getting yours"

- Groups . —

General
Public  Students Teachers Employers
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Given that this set deals with on-the~job typess of behavior
(getting promoted, understanding extras and benefits, and the
like), it makes sense that there is unanimous assent that these
competencies should be taught and are actually learned at work.

That the groups perceive little role for the school and even
less for home in teaching these competencies is understandable.
However, students and teachers think the school is the place,
more so than it actually 1s, to teach the following competencies:

= Figure out the cost of using one's own car or public
transportation in getting to and from work
- - Understand wages and 'deductions on one's paycheck
- Know when one's work is being done well
- Manage one's own time and activities

s



set III. "Tak.. charge"

_ _ _Groups R

General } :
Questions Locations |Public _ Students _Teachers Employers

Home
School
Job
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Although the emphasis is on school for students, teachers,
and employers, the general public thinks more of the competencies
dealing with active job behaviors should be taught on the job.
Teachers, students, and employers, given the relatively high
indexes for should be taught on the job, perceive that the
teaching of these competencies should be shared between the work
place and school. The large index scores in the Actual Job row
indicate that many of these comvetencies are actually being
learned at werk and that emplov=rs are most likely to \think the
competeincies ave learned on ‘'« 7Job.

Competencies which appeor to pe learned primarily in school
and on the job are as E@ll@ws*

- Get suppcrt from others to change things- that need
chan¢ing on the job

= Do thiings at work in a new way when one dets the
zhance

- Pigure out a better way to get things done

-~ “Yell . others what vou are doing or want done

- Take chances that wmay result in rewards
Persuade others to.one's way of thinaking

awtt TV "rinding your own niche".

Groups_

Questicnusg L _Students Teachers: Employers

Hone

, ] 4 1.3 1.3 1.2 1.0
Should 2 $ehoul 2,2 1.9 1.8 1.7
3 Job 1.9 1.5 1.5 1.5

1 Home 1.0
Actu=1 ?2 Echonl 2.2
: “ 3 Job 2.3

o
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O~ ~d
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The competencies in this 'set have to do with job preparation
and job search skills. The lowness and consistency of size of
the index scores shows that there is no strong preference
regarding responsibility. However, there is a slight preference
for teaching these competencies in school. Regarding where they
were actually learned, teachers were more likely than the other
groups to think these competencies are actually being learned in
school.

As teachers have a vested interest in competencies which are
the responsibility of the schdol to teach, further examination is
indicated. To this end, where schools might potentially ‘
contribute in the teaching of specific competencies is discussed.
An indication of where the responsibility for each competency as
perceived by teachers and the other respondent groups is given
for the readers' information in appendix B.

Teachers Perception of Schools' Potential Contribution. A

high discrepancy between the extent to which c@mpétenu1és should
be taught in school and the extent to which they are perceived to
be learned in school is likely to indicate where schools might
assume more responsibility for teaching. Presented below are
some such competencies,

Discrepancy
Competencies - Score
Interview for dltterent job pésltlons when
necessary ©L37%
Fill out forms as required by law or c¢.ployers 34%
Hold a job that matches one's ‘interests and ,
abilities 33%
Understand wages and deductions on one's paycheck 32%
Know what kind of work one wants to do 30%
Get a job for which one has the training and
background 29%
List job skills and experience fcr an employer 25%
Know .where to look for information abcut jobs one
has or would like to have . 22%
Know one's rights as an employee 18%
.Get information about what is expected af you
when starting a new job 17%
Use materials and the knowledge of athers to
develop one's job interests ' . 17%

- 7. Competencies of greatest discrepancy, where disagreement is >

17 percent, are listed regardless of competency set. The
discrepancy score is obtained by subtracting the total percent
response of where teachers said .the competency is actually being
learned from the total percent response. of where they thaught the
competency Should be taught.

¢ = 12



Among the skills reflected in these competencies are basic
skills of reading, writing and arithmetic; comprehension and
problem SDlVlhg, including use of information-getting skills; and
knowing one's interests and abilities. Activities using these
skills are likely to be encountered in school settings. These
underlylng skills, being generic in nature, are conceivably not
restricted to specific course content but may cross subject
matter and grade levels.

On the other hand, the competencies listed above could
conceivably be contained in career preparation or vocational
education courses, as a lock at the content shows these
competencies deal mestly with job preparation and job search

skills At any rate, preparing for and looking for a job falls

into. the instructional fr;mewgrﬁ of most secondary scha@lg.

of lnterest to this dlscus5lan are those competenc;es
teachers -think the SChQDl is teaching to a greater extent than is
its réspanSLDLllty.— Those competencies that teachersz feel the
school is picking up on that should be learned at home are as
follows.

Discrepancy

Conpetencies T _Score
Get along with others - 18%
Dress and act properly - _ - 15%
Follow rules and policies . - 15%
Manage one's own time and activities - 15%
Know when one's work is being done well - 12%
Have a, good work attitude v = 10%

p;fﬁerences in Importance Amang Respondent Groups

Anaiy51s was performed for examining significant d;fferences
among the general public, students, employers, and teachers on
perception of importance of each competency set.” Some of the
differences between groups were statistically significant, as
indicated by the X's in the fcll@w;ng grid.

m

8. This is the reverse of the preceding situation. Here the
percent response for where the competency is learned is gre ter
than for where it should be taught. -

9. Slgnlflcant differences at .05 level were obtained using the
Scheffé post hoc contrast test following a one-way analysis of
variance.
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Sets

Groups

General
Public Stu

Doing what
the man
wants

Students
Employers
Teachers

X
X

Getting
yours

‘Students.
Employers
Teachers

Taking Students X
charge Employers
Teachers X
Finding Students X
your niche Employers X
“ Teachers X X

For "Doing what the man wants," employers and teachers
differed significantly from the general public and students.
the other three sets,,students and teachers differed -
significantly from the general public. In addition, emplovers
differed from students in "Getting yours" a~d from the general
public on "Finding yout niche." Teachers Jiffered with students
en the imr rtance of competencies in "Finding your niche." .1In
S ..laty, tuc MOSt consistent pattern is that teachers and
students seem to differ in response from the general public on
perceptions of importance. '

For

How important the respondent groups perceive the competency
sets, as depicted by group mean scores, is shown in the following
chart.10 ) ‘ - )

Sroups
General
Public

Sets

29.1 3
24.1 2
23.8 2
23.6 2

Doing what theé man wants
Finding your niche
Taking charge

Getting yours

B B B B
= B Lo O
L]

-

The competency set rated highest in importance by all
respondent groups is "Doing what the man wants." Competencies in

10. As there are thirteen items in the set counted against a
three point scale [13 items x 1 (do well) = 13, and 13 x 3 (great
deal of-difficulty) = 39], the possible range of scores is -
thirteen to thirty-nine. -
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this set relate to traditional job values in keeping a job. The
set rated lowest in importance by all respondent groups was
"Getting yours," a set dealing with job advancement behaviors.

Teachers were more likely than the general public, students,
or employers' to think all competency sets were importént. An
exception is that students agreed with the felatlve umportance of
the set, "Getting yours."

i

In summary. the finding that all competencies in the survey
are important is supported. The lowest mean score (21.7) 1is
within three points of the median (Mdn = 25) and the highest mean
(32.3) approaches the maximum score.

Competency sets were perceived by employers to be learned on
the job to a great extent and employers differed from the general
public and students in several instances on the importance of
competencies. This prompts us to examine further w'i*
competencies employers think important for do ng well at work.
This ianformation is presented in the folluwing discussion,

Emp.oyers' Perception of Competencies' Importance. Of the
lu7 employment places participating, about three quarters of the
respondents (personnel officers, managers, and owners) thought an
employee would have a great deal of difficulty without basic
skills, the ability to get along with others, and job-specific
skills. Traditionally, basic skills are learned in school,
getting along with others at home, and job-specific skills either
in vocational training or on the job. The perception of these
three as the most important skills supports the finding that the

teaching of employability skills is a shared responsibility.

Of all the competencies (regardless of set) in the survey,
those that employers considered the most and least important are
the following.

_Most important % Response ’:;eas;_lmggﬁtaﬁﬁﬁ % Rgspgnsg'

Using basic skills 77% Figuring
Getting along with : tfanspartatlcn costs 48%
others _ 73 Joing a union or
Having job-specific professional group 46
skills 71 Understanding wages
Dealing with job _ and deductions 43
pressure 55 Understanding extras
' ‘ and benefits 42
Asking for a raisge 40

N
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Total percent responses for "do well" are the percontages

rcorded for least important, and total percent responses for

1av great deal of difficulty" are the percentages recorded
for most important. Although almost half of the employers
EESpGﬂdlﬂg considered the five competencies given above to be
least important in doing well at work, thare is no indication
that these competencies are considered unimportant by employers,
Conceivably, one could perform well regarding job duties without,
for instance, knowing anything about extras and benefits of the
job.
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VIEWPOINT

In the puliic's cpinion, all competencies associated with
work or working are considered important to doing well at work.

This perceived importance may translate not only as the
convenience or luxury of getting, keeping, or changing jobs, but
also as a basic survival skill.

For the most part, these important skills and abilities ‘
needed for getting and keeping jobs are being learned on the job.
We, therefore, must ask whether employers are equipped to deal
with this or whether the acquisition of employability skills may
be better effected elsewhere.

All youth do not make a successful transition into the adult
work world. The socioeconomically disadvantaged young--whether
white, black, Hispanic, male or female--face almost impenetrable
employability barriers. Employers are not likely to hire these
young people. The reasons they give range from lack of specific
job skills, basic skills, and bad work attitudes, to
unreliability, immaturity, and irresponsibility.

If the home and school are not taking responsibility for the
teaching of employability skills (including job-specific and
basic skills, good work attitudes, and indications of ‘maturity
and responsibility such as working without supervision, following
rules and policies, and so forth), it may well be that these
skills are simply not being learned by whole segments of American
youth. If skills are learned on the job instead of at home and
in school, and if one has no job, the question of where or when
competencies in QECUQEthﬂal adaptability “and employability
skills are learned remains.

This i~ the Catch-22 faced by many poor and minority young
people today, and on which billions of public dollars are being
spent. The impact of this report is not to restate this fact.
Rather what is being illustrated is a particular dimension of the
issue at hand. The development of employability competencies’ is

),
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the joint responsibility of the home, the school and employers.
For this responsibility to be met, the three sectors must work
together. Relying on the work place as the learning place “of

. last resort may result in large segments of our population not
learning. To ensure this cooperation, employers, parents, and
teachers need to examine the fuller dimensions of employability
(the range of essential knowledge, skills, and att;tudes) and the
opportunities each has to contribute to ‘the young person's
learning. ’ . .

This study is one piece of the research that needs to be
done in the egployab;llty arena. It has resulted in some
findings which can serve as a basis for dlalague betweefi.
employers and teachers. It has suggested some idea of the roles
of school, home, and work place in the teaching of skills and
competencies. It has revealed perceptions of the importance of
. SPECifi; campeten;ies fcr ﬂéing well at wcrk, which can serve as

for gab entfy or pramctlonal pas;tlans_

Further studies will be necessary to investigate the
relationship of basic skills both to the attainment of
employability skills and to ultimate success in the job market.:
How intervention strategies can be best employed--by the home,
the school, and the work place--needs examination. Not only must
lnstructlonal strategies be developed, so must strategies and
vehicles for awareness. Young people should know what
emplcyability skills are required, which skills they have or
need, and how to use them to ‘take as much personal control of
their lives as is pOS%lblé. .
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THE SURVEY AND SAMPLES

=
LY

5 i

;Fak'ﬁhe!sufvéys on occupational adaptability and consumer
economics the questions were similar for all samples of peorle.
The survey participants, the total number per sample, and the

" prgportional demographic characteristics expressed in percentages

" for each sample are shown in tableé 1 of this appendix.

1

[aa]

TA

o

: DEMDGRA?Ei; CHARACTERISTICS OF THE SAMPLES

B

L

% %
_ C Occupational Consumer
blic - Adaptability  Economics

General Publ

Total Nuiber - O (2083) . (2054)

Region East . , 268 24%
' North Central , o 28 S 29
‘South ' .32 30

West . . 14 - 17

Race White - o L 88 90
Nonwhite ) : 12 , 10

Sex Male ' , 50 . .50
. Female 4 Tt 50 . 50

. : /
Age 18-29 S 27 © 30
. '30-44 - oL L 28 ~ .30
45-59 ’ .20, 20
60 or .older . , 24 ' 20

Education Total high school ' ' 60 © 62
. - Total college ‘ : 40 : 48
Occupation Executive, managerial - 20 17
' White collar © 24 28
Blue collar - 34 35

Retired : e .20 : 18

Income Under $7,000 : 16 13
$7,000-9,999 : C13 11
$10,000-14,999 ‘ *x 15 - 15

r $15,000-24,999 ; 30 36
$25,000 and over - * 20 ' 22 =~

£y .0,
26




%

' Teachers Adaptability

Total numbewn (978) -

Region East 25%
North Central 24
South 35
West 16

Kace White 83
’ Nonwhite 17

Age - 30 yvears or younger 24
©31-40 34
i 41 or older 40

Grades Taught K=6 7-8 6-12 28
Mixed 19
39
1§ yvears or less 14

: 11-20
Years Teaching 21 or more 45
. 34
19

Dceugatianal
Students Adaptability

Total number ) (1752)

Region East 190
North Central 27
South 36
West i 18

Race ’ ‘Vhite 72
) Nonwhite 28

Sex Male 45

. Female 55

L

Classification College Prep. 31
- General 18
Voc/Business 15

Combination 16

. ' Employment ‘No job ; 12
' 1-3 jobs ’ 66
4 or more Jjobs 21

22




Employers
Total number

Region

East

Nerth Central
=uuth :
West

Manufacturing

Construction

Transpcortation

Communications,
tilities

Trade ,

Agriculture, Forestry

Mining

Finance, Insurance,
Real Estate

Rzsearch, Services

1=49 Employees

50-99

100-599
500=999

1,000 or more

%
Occupaticonal
Adaptability

(107)
3%
27
26
23

There were three main questions, Participants responded to

all three questions for each ability.
presented one after another.

questions and answers were given orally.
were required to read "he questions, the abilities referred to,
and circle their answers.

The abilities were
For the gensral adult samples, the

The three other samples

The lead~-in statement, questions on the survey, and ability
statements are given in tables 2 and 3.
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Aruitoxt provided by Eic:

oking a: each azbility, please tell me, first, whare you fegl thi
2 _taught. Second, realizing that different people learn thi i

o't
o U

1 Y
have this ability?

U 15 1
rious places, where do you feel most poople actually learn each ability?
ina

¥: how well do you think a person would do at work if he or she did not

where should a person be Where do most people If a person did not have
taught this (zost actually learn this? this ability, how well
important place)? S would he/she do at work?
1. At home 1. At home
2. In school {any 2. In schocl (any 1. at work
leveal) lavel) © %. Have some problems

10.
1l.
12.
13.
14,
15.
16,
17.
18.
19.
20.
21.
22.
23.
24.
25,
26%
27.
28.
29.

30.

3. On the

¥now what kind of work one wants to do

Hold a job that matches one's interests and abilities

Get a iob for which one has the training and backgroungd
wants to own & business or work for someone else

2ading, writing and math skills the job calls for

[ i3

Get al,,g with others
Use the tools and egquipment a job calls for
Do parts of the job one may not like to do

Know where to look for iﬁfarﬁatia about jobs one has or would like to
have '

List job interests, skills and experience for an employer

Interview for different job positions wheén nacessary ’

Fill out foims as required by law or by an employer

Get informatien about what is sxpscted of you when starting a new job
Dreas and act properly

Have a good work attitude

Deal with pressures to get the job done

Tell others what you are doing or what you want done

Work without supervision, if necessary

Figurs out a better way to get thingy dons

Get support from others to change things that need changing on the job
bz things at work in & new way when one gets the chance

Take chances that may result in rawards

¥ollow job safety and health rules

Deal with unexpscted things that happen

Know one's rights as an employee

Follow rules and policies ¢

Be a member of a union or profassional group

Persuade othars to ona's way of thinking

Usa materials and the knowledge of other people to develop cne's jub
interssta

Know when one'sa own work is heing done well

Learn naw job akills to get a different job or position

Gat promotsad on the jsb

Ask for a raiss in salary

Dscide how and whan to lsave a job for another jeb

Usa what one already knows to do a new or different job .

Manage one'sd own time and activities
Understand wages and daductions on one's paychack or atub
Undarstan! the cxtras or benefits offer at 4

Figqura out the coat of using one's own car or
getting to and from work

ublic trangportation in

i)‘
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ERIC

Aruitoxt provided by Eic:

please tell me, first, where or how you feel

sre or how you actually

cond, please iell me

do you think you would do in life if you did

how well

"§1nally,

- Where should you be . wWhare did you actually 1f you did not know how
taught this? learn this? to do thir, how well
o ) would you get aleng in
1. At home 1. At home life?
2. In school (any 2. In sachool (any l. Gat along well
level) level) 2. Have some problems
3. At work 3. At work 3. Have a great deal of
4. Self-taught 4. Self-taught difficulty
Krow how &0 « «
i. Make change using bills and coins
2. Write a chack or £ill out a money order
3. Add the =otal cost (plus tax) of a purchase
4. Dec .f a more expensive item is worth the axtra cost
5. l:ince a cheekbook
=, op around for the kind of savings plan that mests vour needs
": Decide what gives you the best return (or profit) on your money, if you
want to save money
8, Apply for credit cards (gas, department astore, Master Charge, etc.)
9. Manage money so that you can pay your bills
10. Keep records and receipts to flle income tax forms
11l. . Prepare and stick to s budget .
12, Understand how changes in the aconomy make a difference in how much you
have to spend
13. Understand how the price of gasoline and other resources is changed as
supplies are used up :
14, Dagide which purchases you make are necessary and which are not
15. Decide if you should pay cash or charge what you buy
l6é. Find stores that have the best bargains -
17. ind out about the gquality of what you are buying before you buy it
18, Decide which item is the best buy, based on unit prices given at the
store
19. Establish a credit rating
20. Borrow money in the easiest and best way, if you need to borrow
2l. Gat a parsonal loan from a bank,; if you need a loan
22, Gmt a mortgage on a house
23. Finance something at & store or dealer (like a car, TV, stereo)
24. Get your utilitles turned on or off, if you need to
25. Get tha electric or phone company to fix something if it is not working
26. Get the right kind of insurance coverage
27. Take good care of your belongings or property
28:. Have something fixad using the warranty
29. Fix things whan they break or tear
30. Decide batuaen nelling something large yours-lf, such 48 a hcuse or car,
or having socmecone slae gell it for you
1. Find the right person to ssll something for you
32. Ordar things from.a cataleg
33. Decide between ranting or buying things you may not need very often
34. Rent an office or a place to live |
35: Hacognize false advertising when you ses it
36. Maks the right dacisions about buying things that Are advertised to makse
you want them
17. Get halp if you have problema with your purchases
18. Gat your money back Af the item you bought is not well made or doss not
work well '
39. Be able to tell vhen you are not getting satisfactory service (like from
doctorm, lAwyers, machanles, stc.)
40. Complain about poor sarvice to the right person

5
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: IES
TEACHING ON FOUR SAMPLES

Instructions

The competencies are listed in order of importance, where
ranking 1s on the basis of highest to lowest mean score per
competency for the adult public. In the first columns to the
right of the listing are indications of which are the ten highest
ranking, middle, and ten lowest ranking competencies for Teachers
(T), Students (S), and Employers (E) (see the table key). As can
be seen, the four samples, referred to in the text of the report
as respondent groups, were L3lrly consistent in the ranking of ‘
competencies on importance. .

In tne next set of columns, characterized by symbols=-where
the square refers to "at home," the circle to "in school," and
the diamond to "on the job" as shown in the key--are
representations of the majority response of where the competency

should (S) be taught and is actually (A) learned.  This

information is given for the General Public (GP), Teachers (T),
Students (5), and Employers (E). The shaded arzas in these
columns indicate competencies for which there is disagreement
across sample groups on response options. - o
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OCCUFATIONAL ADAPTABILITY COMPETENCIES
for Responsibility of Teaching on Four Samples
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14. Fil;a;; forms as required by law or by an a:nplnyérﬁ
15. | Know what kind of work one wants to do
;6, Tell others what ;”3' iar’ie doing or what you wa;;tiwdrzimie
i;!-' Dress and act properly o
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2&.7 ?fj}\::m where to look for information ét;si\;tiﬁébg one has or
| like to have e N
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Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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